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PREFACE

In this publication we give a brief overview of what we have achieved 

in the VET to WORK Project. 

The Project aimed at promoting a discussion on the topical issues of vocational 

education and training, finding solutions and developing recommendations for 

politicians and practitioners in order to improve the quality of vocational education 

and its suitability for the labour market. 

The Project was implemented by the National Centre for Education, the consulting 

company Dynamic University, the Employers’ Confederation of Latvia and the 

Latvian Chamber of Trade and Industry. 

The Project partners thank the teachers and students from vocational education 

institutions, policy makers in the areas of education and employment, 

representatives from municipalities, industry associations and chambers, as well 

as other parties who participated in the interviews and discussions within the 

Project and came up with proposals on how to improve the system.

We hope that the Project accomplishments and experience gained will be a good 

incentive for the Project partners to continue the commenced work and will 

motivate all involved parties to look for best solutions how to further develop 

vocational education and training system in Latvia. 
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1. MAKING VET MORE ATTRACTIVE: IDENTIFYING WHAT 
MATTERS AND PROGRESS UP TO DATE IN EUROPE 
Jasper van Loo, Expert European Centre for the Development of Vocational Training (CEDEFOP)

Identifying what matters
Previous studies on how attractive people find vocational education and training (VET) as learning path have focused 
on the influence of specific characteristics of the initial VET system. These include the provision of guidance and 
counselling, the chances to move on to higher education, the qualifications system, or quality assurance for the 
training provided. But even though an IVET system produces good outcomes it is not necessarily seen as an attractive 
learning option. Other wider issues are also crucial to understanding what makes initial VET an attractive option to 
potential students. The composition and respective strengths of the labour market, VET expenditure, as well as 
wider factors such as views of family members, perceptions about the quality of VET and the wider educational 
context all play a role.

It is possible to identify indicators for assessing IVET attractiveness related to participation in IVET, image of VET, and 
relative esteem with general upper secondary education. However, these indicators are not correlated and reflect 
only some aspects of IVET attractiveness. This prevents use of one single indicator or a combination of them to 
measure IVET attractiveness. All countries have issues in relation to both outcomes from IVET and the attractiveness 
of IVET, but what these are differs between countries. This may be related to differences in context, but could also 
reflect the choices that different countries have made in terms of their policy priorities.

The most frequently adopted policy measures to improve IVET attractiveness are improvement of permeability 
and diversity of pathways and programmes, campaigns and improvements to guidance and counselling. However, 
countries are also using financial incentives which may indicate that these are increasingly needed to promote 
engagement in VET during times of financial crisis. In countries where VET is held in low relative esteem in comparison 
to general education, policies are mainly directed towards the fundamentals of IVET provision: reducing early 
leaving, improving structural arrangements to make IVET more coherent and efficient, ensuring that IVET provision 

is in line with labour market needs and providing incentives for engagement in IVET. Where VET is held in 
high relative esteem, countries tend to focus on improving guidance and counselling, campaigns, skills 

competitions, and transnational mobility.

Given the lack of evaluation data and the importance of contextual factors, it is difficult 
to single out IVET attractiveness policy measures that are effective across the board. 
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However, it is possible to identify the following beneficial system characteristics:

s  engagement of social partners in policy development to ensure labour market relevance;

s  coordinated strategic planning across government bodies and social partners to achieve 
synergies;

s  decentralisation to be adaptive to local needs without compromising national aims and vision;

s  viewing policy-making around IVET in the context of the wider education system, not in isolation.

Outcomes are not the same as attractiveness. Although it is likely that an IVET system that produces good 
outcomes will be more attractive, this is not necessarily the case. Outcomes and information about IVET need to be 
communicated and the effectiveness of such communication will influence the way in which IVET is perceived and 
its ultimate attractiveness. 

Making VET more attractive – recent progress
The Bruges communiqué sets out a global vision for VET. It aims to make European VET systems more attractive, 
relevant, career oriented, innovative and flexible. It also highlights the contribution of VET to excellence and equity 
in LLL. Focusing on VET attractiveness, the following gives a brief review of what countries have done to address the 
priorities set in the communiqué.

Many countries already had measures in place before 2010 to promote VET and its benefits, but progress in 
2010–2014 has also been significant. Organising education and career fairs has been the most popular measure to 
promote VET attractiveness: in 2014, they were organised in all countries. Fairs often target young people as well 
as adults. They usually focus on informing and guiding learners, teachers and parents on learning opportunities in 
the country and abroad, but they may also involve interactive careers and skills events or advice sessions. To attract 
learners to VET, more than a half of EU+ and all candidate countries already organised campaigns for young people 
before 2010. Some countries use the media, web and interactive games, while others link their campaigns to school 
open days or festivals. Campaigns to make adults aware of VET’s benefits have also gained importance in the past 
four years, with 14 countries introducing them. Most countries also have campaigns to encourage enterprises to 
invest in VET, in particular apprenticeships, and several have started working on them since 2012. Skills competitions 
had become an integral part of making VET attractive before 2010. WorldSkills and EuroSkills have become even 
more popular in almost all EU countries. 

To acquaint young people with VET at an early stage, most EU countries include VET elements in compulsory 
(general) education. With adjustments taking place in 22 EU countries since 2010, the volume and/or content of 
these familiarisation schemes have been changing rapidly. In many European countries, cooperation between VET 
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and compulsory (general) education is well established. In most countries it is based on a harmonised/coordinated 
legislative framework or curricula, intertwining VET with compulsory (general) education. In some countries, 
cooperation mainly takes the form of visits and information sessions for learners while sharing equipment and 
facilities is common in others. Although some progress is visible, several countries could still do more to acquaint 
young people in compulsory education with VET. Dedicated teacher training, provision of work experience/tasters, 
services organising work experience, and simulated business experience for students are areas where several 
countries report no action.

Caution is needed when drawing conclusions on whether the policies and measures of recent years have made VET 
more attractive. Impact evaluation is scarce and cause-effect relationships are difficult to establish. Although the 
evidence reveals positive trends, more research and analysis to inform evidence-based VET policies should be on the 
agenda in the coming years, given that we are only starting to understand the complex issue of VET attractiveness.

Further reading 

s  Cedefop (2014). Attractiveness of initial vocational education and training: identifying what matters. http://www.
cedefop.europa.eu/en/publications-and-resources/publications/5539  

s  Cedefop (2015). Stronger VET for better lives: Cedefop’s monitoring report on vocational education and training 
policies 2010–2014 http://www.cedefop.europa.eu/en/publications-and-resources/publications/3067 

s  Council of the European Union; European Commission (2010). The Bruges communiqué. http://libserver.cedefop.
europa.eu/vetelib/2010/75928.pdf 
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2. DEVELOPMENT OF VOCATIONAL 
EDUCATION AND TRAINING IN LATVIA 
Ilze Buligina, Senior Expert, Ministry of Education and Science

Latvia is pursuing large-scale improvements in the system of vocational education and training in order to raise the 
quality of VET, its attractiveness and suitability for the needs of the labour market, as well as promote interest in VET 
on the part of the learners. It is essential for the country and the community at large to bring prestige to VET, and 
this requires reflexion and a structured approach. The key measures implemented by the Ministry of Education and 
Science include the optimisation of the network of VET institutions, modernisation of infrastructure, improvement 
of the professional skills of the teaching staff, implementation of career support measures, improvements in the  
quality of VET programmes, including implementation of short  labour-market-oriented  VET programmes and with 
a gradual transition to modular programme approaches, the improvement  of the quality of traineeships, as well as 
the implementation of  innovative approaches, as, for example, work-based learning (WBL). 

The measures implemented by the Ministry of Education and Science regarding WBL to create a closer link between 
theoretical learning and the real-life working environment deserve special attention. In 2013–2014, WBL was started 
in six VET institutions and involved 140 students and 29 companies, whereas in 2014–2015 there was a significant 
increase in the number of educational institutions, companies and students involved in WBL. The evaluated project 
results serve as a basis for discussion between employer organisations and social partners on introducing an 
optimal and effective WBL approach at a system’s level and the required amendments in legislation. According to 
the Education Development Guidelines for 2014–2020, the plan is to involve 50 per cent of the learners in WBL by 
2020, allocating support from the European Social Fund.

The Parliament has adopted amendments to the Law on Vocational Education providing better governance of VET 
institutions, the regulatory framework for WBL, recognizing the legal status of the Sector Expert Councils, and other 
priority issues. 

VET is also an important issue on the agenda of the Latvian Presidency in the EU Council. In the framework of 
the Presidency a number of events have been planned to enable European states to discuss and decide further 
developments of VET in Europe. The priorities set within the Latvian Presidency are: competitive, accessible and 
prestigious VET – through strategic partnerships at national, regional and local level; linking the world of education 
with the world of work; opening up VET for innovation. The events of the presidency, among other issues, will give 
the chance for the European Union Member States and the Candidate States, the European Commission and social 
partners to get acquainted also with the achievements of Latvia in developing its vocational education and training.
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3. VOCATIONAL EDUCATION AND TRAINING 
CONTENT REFORM
Jānis Gaigals, Deputy Head, National Centre for Education

The content of VET is one of the development lines in reforming the VET system in Latvia. An assessment of the 
current situation revealed several essential deficiencies: a fragmented structure of the occupational standards 
without uniformity – separate standards are developed both for the basic professions, as well as for narrower 
specialities; the process of development and approval of standards is complicated and one and a half up to two years 
may be required until approvals by the Cabinet of Ministers; the number of programmes developed is not restricted, 
schools develop and implement different curricula for one and the same speciality. The insufficient compliance of 
VET with the needs of the labour market is seen as the major problem. 

In order to ensure training of experts in compliance with labour market requirements, a comprehensive set of measures 
for reforming the content of vocational education has been developed. An industry survey has been carried out and 
‘profession maps’ have been developed presenting the basic professions, specialities and industry related professions, 
thus forming a clear and understandable structure of VET content comprising all professional qualification levels. 
Occupational standards will only be developed for basic professions and professional qualification requirements will be 
developed for specialities. Thus, the time required for implementing modifications in the existing occupational standards 
or for introducing a new speciality will be considerably shorter. Sample curricula will be developed in compliance with 
occupational standards and the uniform content and requirements for qualification exams will be elaborated. 

Another important change is the restructuring of the curricula content into several modules in compliance with the learning 
outcomes to be attained. This makes it possible to develop curricula matching the particular professional qualification 
requirements and use the modules both in initial vocational education, as well as vocational further education. In order to 
ensure that the acquired skills and competences are comparable to the qualifications obtained in other European Union 
countries, the Qualifications Framework (QF) compliant with the European Qualifications Framework is being implemented 
in Latvia. Each document attesting the completed education and the professional qualification will also specify the relevant 

QF level. 

Within this process the views of social partners regarding the content of the vocational education, which 
can only be developed by directly involving industry experts to match the labour market requirements 

should not be underestimated. It is only the joint cooperation of industry experts and educators 
that can result in VET content suitable to the needs of the particular industries. In Latvia 

there are 12 industry Expert Councils dealing with all the issues related to VET and 
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employment and helping to create a VET system addressing the needs of the national 
economy and able to respond promptly to the labour market demand. 

The implementation of reforms is a broad and time-consuming process; therefore, it is important 
to continue the dialogue of all the involved parties for securing the implementation of the envisaged 
changes, and the project VET to WORK is one of the steps within our joint cooperation.

Photo: Jānis Saliņš
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4. ACCESSIBILITY OF APPRENTICESHIPS AND THEIR 
QUALITY IN LATVIA  
Anita Līce, Adviser on Education Affairs, Employers’ Confederation of Latvia

In the period from December 2014 till March 2015, the Employers’ Confederation of Latvia carried out a survey on 
accessibility of apprenticeships and their quality in Latvia through interviewing Latvian companies and the young 
people registered in the portal prakse.lv. The key results and conclusions have been summarized hereafter. 

Accessibility of apprenticeships and interest from companies 
For about one half of the young people admitted that it had not taken them long to find an apprenticeship through 
relatives, friends or acquaintances. Those who are looking for apprenticeships themselves, on the average make 
inquiries in 10 different companies or institutions before finding their apprenticeship.

44% of Latvian companies have never provided any apprenticeships (mostly companies from the service providing 
sector). 42% of the companies have hosted apprentices within the past five years (mostly production companies), 
whereas 13% of the companies have had a longer history of providing apprenticeships (mostly in the construction 
sector). The average number of apprentices trained over the past five years per company interviewed has been 4.6. 
The most common case is for a company to have 1 to 3 apprentices at a time.    

Entrepreneurs: Is your company interested in having apprentices in the year to come?  (%)

Base: all the companies interviewed in Latvia, n=750

23

38

22

11

7

Sooner not – 23

Definitely not – 38

Definitely yes – 11

Sooner yes – 22

Difficult to say – 7
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Though 55% of the Latvian companies have had experience in providing apprenticeships, 
only one-third of the companies in Latvia are interested in providing apprenticeships. That 
is less than the share of companies (42%) that have not provided any apprenticeships within the 
past 5 years. This means that there is a declining number of companies that would like to be involved 
in providing apprenticeships.

Though one out of ten companies with no history of apprenticeships would be interested in taking in apprentices, 
the total number of apprenticeship providers is not going to increase, because 40% of the companies that have 
provided apprenticeships within the past five years, have lost interest. Therefore, achieving a larger share of 
companies involved in providing apprenticeships is going to be a big challenge. 

Companies with a history of providing apprenticeships that, nevertheless, do not wish to provide them any more 
mention lack of time on the part of the company employees as the key factor. Companies without a history of 
apprenticeships indicate that they have no placements for apprentices or they have not considered the possibility 
of hosting them.   

Employers think that there should be some compensation for businesses for the time and human resources invested 
in training apprentice; students should be rewarded with grants during apprenticeship; apprenticeships should be 
longer; curricula should be developed in cooperation with companies; student should be better motivated and 
apprenticeships should be less formal. 

Quality of apprenticeships
According to a self-assessment made by the students qualified work accounts for 57% of the total duration of the 
apprenticeship, while low-qualified work accounts for 31% with about 22% of the time left for studies. 

One out of four apprentices has received or is receiving remuneration during apprenticeship; however, most of the 
students are not remunerated during their apprenticeship. The average remuneration is EUR 273, 60 per month.

63% of the students currently undergoing apprenticeship would like to stay with the company or institution providing 
their apprenticeship. There is also a relatively high share of students (37%) who would not like to continue working 
for their apprenticeship provider. The reasons indicated by the students are: lack of growth perspectives, lack of 
interest about the specific profession or the work area; a personal dislike for the workplace, as well as the low wage 
level.

Though 63% of the young people indicate their wish to stay with their apprenticeship provider in the future, the 
actual number of people who stay on is only 25%.   

22% of the entrepreneurs indicate that apprenticeship is an important factor when recruiting employees. However, 
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77% of employers tend to choose employees with former work experience and do not see apprenticeship as an 
alternative. Criteria that are seen as more important than apprenticeship are education (50%), references from 
other employers (49%) and knowledge of foreign languages (37%).

Improvements required 
There are two types of employers in Latvia: those who see apprenticeships as a way to find potential employees 
and invest resources in their training and those who see apprentices as cheap labour force. In both cases employers 
pursue their own interests.   

The key macroeconomic aspect of apprenticeships is the human capital growth achieved in the course of learning. 
The authors of the survey have come up with a number of propositions for better progress:  

s  If grants are introduced for employers, they should be targeted to high-quality learning outcomes rather than 
improving the company’s situation; 

s  Companies should take on the responsibility in providing a bigger number of apprenticeships; 

s  A minimum amount for rewarding apprentices should be set, which might also be lower than the minimum 
national wage amount; 

s  The possibility to certify the companies providing apprenticeships within their industry or professional area 
should be assessed and an apprenticeship curriculum should be developed followed by an examination to test 
the skills acquired during the apprenticeship. This proposal should be initiated by companies or the companies 
representing organizations otherwise it will not work;  

s  Apprentices should be given a bigger chance to assess their apprenticeships, for example, by assessing the quality 
of their apprenticeship according to the www.apprenticesgopro.com model. 
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5. VET TO WORK PROJECT DISCUSSIONS  
Kārlis Valtiņš, Dynamic University

Over the past years, much has been done to improve the quality of Vocational Education and Training and 
its suitability for the labour market. Both educational institutions and companies believe that changes are taking 
place; yet there are many issues that remain unclear and unresolved. One of the reasons for slow progress is lack of 
dialogue among all the stakeholders.  

The main aim of the project VET to Work was to invite policy makers and practitioners to sit around the same table 
in order to share experience, discuss challenges, look for solutions and draft proposals for improving the system of 
vocational education and training. The project included 12 discussions about subjects significant for VET:  

s  Attractiveness of vocational education and training;  

s  Insurance for vocational education and training students; 

s  Employers’ role in vocational qualification exams and awarding of qualifications;  

s  How to motivate companies to offer apprenticeships? 

s  Work-based learning; 

s  Quality of apprenticeships, training of tutors; 

s  Structure of the labour market, demand for specialists and the role of small companies; 

s  Financial support to a student; 

s  Teaching methods and format in vocational education and training;  

s  Career advice issues and accountabilities;  

s  Development of motivation in vocational education and training;

s  International mobility in vocational education and training.

In order to identify the topics for discussion, the project partners interviewed representatives from VET institutions, 
industry associations, ministries and agencies. Discussions were held in Riga and in the regions of Latvia, engaging 
more stakeholders and providing for a range of opinions.  

The video recordings of the discussions are accessible at the public YOUTUBE webpage of the Latvian Chamber of 
Trade and Industry: www.youtube.com/playlist?list=PLeaRax-Ko4i4fTJEoUZnUukKdoxgFUlCa. The large number of 
visitors proves that the public sees the importance of the topics discussed.



The Project initiative to hold public discussions on issues important for VET has been positively assessed by 
representatives from companies and VET institutions, with the hope that the proposals are going to be heard and 
implemented.  

The publication offers the main conclusions drawn by the discussants and their recommendations on how to improve 
VET system; it also introduces the best practice examples identified during discussions.

16
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5.1. ATTRACTIVENESS OF VOCATIONAL 
EDUCATION AND TRAINING  
Proposals, reflections and conclusions drawn from the discussion
s  There is a range of factors that account for the attractiveness of vocational education and training (VET): a 

modern and well-managed learning environment, professional and creative teaching staff, leisure time activities 
and a chance to find a good job.    

s  Latvia has a good reason to be proud of many success stories in relation to VET, but the good practice should be 
better disseminated.     

s  VET institutions alone are not able to recruit a sufficient number of students to fill up study groups in specialities 
of the production sector; therefore, the companies and the sector itself should also become involved in promoting 
certain professions.      

s  The experience acquired over the past years bears proof that the reforms that have been carried out in VET have 
encouraged young people to choose vocational education route, and the number of students has not declined.    

s  We need to pursue work-based learning, since the approach has proved  to be a successful way of acquiring a 
profession through teaching the skills required in the labour market.     

s  Currently, the discussion in VET is to a greater extent targeted at the needs of the labour market, and we tend to 
forget that VET produces not only qualified workers, but also useful and full-fledged community members and 
future entrepreneurs.

s  Professionals should join or establish their professional/trade associations to improve competence and promote 
their professions. 

s  Currently VET lacks excellence and proficiency. It should be born in mind that vocational schools are there not only 
to prepare young people for the labour market, but also for higher education. Therefore, a range of approaches 
and teaching methods should be practiced in order to identify talent and highlight proficiency.

s  The past years have seen a lot of progress in reforming VET: management of school infrastructure, development 
of modular curricula. However, there is a lack of teaching staff prepared and able to implement the new curricula. 
Teachers are aging; so the issue of young entrants in the VET system needs attention on a national scale.  

s  There is a need for an appropriate regulatory basis to provide for the continuity of the results of the projects 
financed from the European Structural Funds and their implementation in the system. 

s  Poor academic progress deters young people from choosing specialities requiring knowledge in sciences; therefore 
there is a need to review the sciences’ curricula in basic and secondary general education.   



18

s  There is a need to introduce higher requirements for students in VET, since technologies in many professions 
become increasingly complex and young people with low skills levels can hardly compete in the labour market.

s  Similarly to the system of higher education, VET needs a system of credits. It would make the study results 
comparable and transferable to the next stage of education.  

s  Industries should be more actively involved in activities of non-formal career oriented undertakings and career 
education aimed at targeting student interest and awareness about professions at an early stage and encouraging 
motivated students with talent and interest to enter the system of VET. 

s  Training of qualified professionals adapted to the needs of the labour market is a communal responsibility; 
therefore, it requires joint effort and funding from everyone.

BEST PRACTICE
Days of Electronics in Riga 

Latvian Electrical Engineering and Electronics Industry Association in collaboration with 
Riga Technical College, National Centre for Education and Riga Education and Information 
Centre, electronic hobby groups from Children and Youth Centre Riga Pupils’ Palace, the 
Ventspils Creativity Centre and the Centre of Creativity Learning Annas2 organized the 
Days of Electronics which convened students and teachers from general education and 
VET schools and technical creativity hobby groups. The event was aimed at promoting 
the sector of electronics and raising awareness of science subjects and the practical 
application of knowledge in production. The event included quizzes, a show of models, 
and a student contest. The companies of the electronic industry participating in the 
event presented their work and the goods they produce. Company representatives and 
the academic staff from Riga Technical University appraised the models designed by 
the participants. In the final event students received their award certificates from the 
Minister of Economics. 

Latvian Electrical Engineering and Electronics Industry Association 

www.letera.lv; letera@letera.lv; www.rtk.lv

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts
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Students Learn About Professions
Ogre Technical School holds an annual open doors’ event 
organized at their own school and by going to other educational 
establishments. The aim of the event is to introduce potential students to 
the study environment and to the range of professions that may be acquired at the 
technical school. The professions are presented in a creative and attractive way. The 
7th–9th grade students visiting the school are admitted to creative workshops where 
they can try out their skills in designing clothes and logos, assembling computers, 
speed writing, operating a forest machine simulator; they can also taste a cake made 
by student pastry makers. Those who are interested in woodcraft can have a try at 
making a range of useful things from wood. The open doors’ events are held with the 
support of cooperation partners.   

Ogre Technical School

www.ovt.lv; ovt@ovt.lv 

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts
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5.2. INSURANCE FOR VOCATIONAL SCHOOL 
STUDENTS 
Proposals, reflections and conclusions drawn from the discussion
s  The Cabinet Regulations currently in force define 96 vocational qualifications that require mandatory insurance of 

apprentices against accidents during apprenticeship. Occupational safety specialists and the State Labour Inspectorate, 
in turn, hold that accident-related risks refer to all students across their study period, since an accident might also 
happen on the premises of the educational institution during practical classes. The regulatory acts are not flexible 
enough to cover those new qualifications that are yearly developed to match the demands of the labour market. 

s  When organizing procurement of insurance against accidents covering apprentices, the spending on policies 
by vocational schools differs. Even in one and the same school the terms of insurance and the respective time 
frames for students can differ. Decentralized insurance with each individual vocational school taking care of its 
own students’ insurance increases the administrative burden and the price of the service. Not all the educational 
institutions have adequate human resources for preparing the procurement documents in a competent way.     

s  On a system level, it would be advisable to take over the experience of clustered insurance   procurement 
developed by the Machine Building and Metal Works’ Association. By doing so, educational institutions would 
be able to obtain a better insurance offer including, for example, broader risk coverage, fewer exemptions and a 
better price. It would also reduce the administrative burden, saving both time and human resources. 

s  Centralized insurance for students at a national level might be organized by the Ministry of Education and Science, 
or else this function might be delegated to one of its social partners. Centralized procurement of insurance would 
lead to more efficient use of the available public funds and also provide for better insurance conditions and 
insurance for all students. 

s  Given the increased employer involvement in supplying apprenticeships, there is a growing need for students’ civil 
liability insurance covering situations when a student might cause damage to the employer’s equipment.   

s  In parallel to insuring students against accidents during apprenticeship, funding should also be secured for health 
insurance and insurance of students against accidents that might happen during leisure time.

s  Educational institutions should be aware that there is a range of risks at every kind of workplace and in every 
profession, and the fact should be taken into account when assessing the risks of work environment. Unfortunately, 
there is a lack of qualified occupational safety specialists who would be able to draft high-quality descriptions of 
the risks faced during the learning process. If the risks have not been properly identified, risk reduction measure 
identification becomes problematic.  

20
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s  Introduction of mandatory insurance of teaching staff would be useful.

s  The tripartite co-operation sub-council on VET and employment should take a more 
active part in resolving insurance issues in order to propose the required amendments in the 
regulatory acts.

s  Management of insurance issues is an important factor in increasing the attractiveness of VET.

BEST PRACTICE 
Insurance of Apprentices in the Machine Building and Metal Works Sector 

Machine Building and Metal Works’ Association (MASOC) together with the Insurance 
Brokerage Company BALTO LINK has been organizing clustered insurance procurement 
for company employees and apprentices from vocational schools since 2013. MASOC 
represents more than 150 companies which employ about 30 000 workers in total. The 
clustered procurement provides for the insurance of about 3.5 thousand individuals per 
year through a range of insurance policies. 

The insurance offered for apprentices meets the minimum requirements set out 
in Cabinet Regulations No 785 of November 20, 2012, The Procedure for Organizing 
Apprenticeship and Providing Insurance for Students. The amount allocated for insuring 
one student is 2.58 EUR. It is almost 2 times less than the funding provided by the 
Ministry of Education and Science (4.98 EUR); moreover, the insurance covers not only 
the apprenticeship period, but the whole of the academic year. 

The clustered insurance procurement provides for more coverage, removes any 
limitations on the territory and the duration for the operation of the policy, and increases 
the number of accidents covered, which compares favourably with the decentralized 
insurance procurements outcomes in the vocational schools.

Machine Building and Metal Works’ Association; Insurance Brokerage Company BALTO LINK. 

www.masoc.lv; www.baltolink.com/lv; daiga@baltolink.lv

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts
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Insurance of Apprentices at Ogre Technical School
Ogre Technical School has been providing insurance for all its students regardless of 
their qualification throughout the apprenticeship period acting on the assumption that 
no work-place or profession could be seen as risk-free. Through careful planning of the 
funding allocated from the state budget the technical school has found a way not only to 
insure its students against accidents, but also to provide for their civil liability insurance. 
This is appreciated by the employers, since providing apprenticeships always entails the 
risk that the student may cause damage to the employer’s equipment. 

Ogre Technical School

www.ovt.lv; ovt@ovt.lv

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts
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5.3. EMPLOYERS’ ROLE IN VOCATIONAL 
QUALIFICATION EXAMS  
AND AWARDING OF QUALIFICATIONS  
Proposals, reflections and conclusions drawn from the discussion
s  Industry experts should take part in the development of occupational standards, content of curricula and 

qualification exams and evaluation of qualification exams. Such participation would enable to prepare specialists 
matching the industry needs. Examinations should be held in a work environment, since the employer is best 
positioned to assess the competences of the students taking the exams.   

s  Teachers of vocational subjects should regularly update their professional competence in companies, so they 
would be equipped to prepare their students for a profession and the students who take the exam could 
demonstrate skills that match the labour market demand.   

s  Industry associations should establish their own examination bodies that have been accredited and approved by 
the Sector Expert Councils. These bodies should be made responsible for assessing and awarding qualifications in 
all the VET programmes: vocational education, vocational secondary education and further vocational education, 
as well as for evaluating professional competences acquired outside the formal educational system. 

s  The Ministry of Education and Science should provide additional funding for institutions of vocational education 
and training for organizing qualification exams. The low remuneration offered to industry representatives does 
not encourage their participation in the evaluation of examination outcomes. 

s  Sector expert councils should become more actively involved in vocational education, including the content of 
qualification exams and the examination procedures. Educational institutions tend to have difficulties in providing 
for the presence of industry experts during the qualification exams, especially if exams in one and the same 
qualification area are simultaneously held in a number of schools.  

s  Sector Expert Councils should establish and maintain a register of experts on the quality of vocational education 
and training. The register should include information about the sector experts who are eligible for taking part in 
the accreditation procedure of an institution of vocational education and the examination committees awarding 
professional qualifications.       

s  Experts from examination committees should be given a chance for professional development, to insure high 
quality of the examination procedures and professional competence assessment of the examinees leading to 
an unbiased result. Financing from the European Union funds should be used to develop and pilot professional 
development programmes for the experts of the sector‘s examination committee.    



24

s  Infrequently there are cases when teachers or the school administration try to influence the outcomes of a 
qualification exam, since such outcomes are one of the criteria for maintaining the status of a centre of competence 
in vocational education and training. The Ministry of Education and Science should assess whether the school can 
fulfil the criteria, since many students with low basic skills enter institutions of vocational education.       

s  Amendments to the Law on Vocational Education state that on graduating an institution of vocational education 
the graduate can receive two separate certificates: one for secondary education and another one for vocational 
qualification. The Ministry of Education and Science has to clarify the practical procedure to the educational 
institutions.    

BEST PRACTICE
Company Participates in the Qualification Exam 

In 2014, the first group of students from the work-based learning programme Textile 
production technology and production of goods implemented jointly with JSC Valmiera 
Glass  were awarded professional qualifications. The programme and the content of 
the qualification examination were developed by the JSC Valmiera Glass jointly with 
Valmiera Technical School. Participation of the company in examination provides 
impartial assessment of the students’ knowledge and skills. It is a good opportunity 
for the employer to choose potential workers for their company. The company is also 
interested in working on the content of centralized qualification exams and participating 
in assessing the outcomes. 

JSC Valmiera Glass;  Valmiera Technical School 

www.valmiera-glass.com/lv; ilze.andersone@valmiera-glass.com; skola@vpvsk.lv;

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts
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Qualification Exam in a Company 
In 2007, a programme of vocational education Confection and 
chocolate goods production technician was developed and launched 
on the initiative of JSC Laima and the State limited liability company Riga 
Technical School of Tourism and Creative Industry. The students of the programme 
take their qualification exam in the company. The examination starts with a practical 
part assessing the student’s competences in a real life work environment production 
process. The theoretical part consists of a test filled out by the students.   

The cooperation between the school and the company is a good example of preparing 
professionals for the labour market. 

 JSC Laima, State limited liability company Riga Technical School of Tourism and Creative 
Industry

 www.laima.lv; liga.broza@laima.lv; www.rtrit.lv; rtrit@rtrit.lv

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts

Photo: Ilmārs Znotiņš Photo: Jānis Pavlovskis
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5.4. HOW TO MOTIVATE COMPANIES TO OFFER 
APPRENTICESHIPS 
Proposals, reflections and conclusions drawn from the discussion 
s  Currently, every company is responsible for training its own apprentice tutors, but training should be coordinated 

on a national scale. Management of fiscal incentives to companies and remuneration for apprentice tutors would 
incentivize companies to participate in providing apprenticeships.   

s  Large companies have more resources to spare and fewer problems in providing the apprenticeship programme, 
whereas the small and micro-companies experience a significant financial burden related to apprenticeships. 
Government in cooperation with employers’ organizations should think about support arrangements to small and 
micro-companies.   

s  A national level procedure should be elaborated for remunerating students for their work during apprenticeship. 
Currently, companies are looking for their own solutions, but these frequently conflict with wage regulations.      

s  Employer organizations should be more actively involved in vocational education and training in relation to 
apprenticeship arrangements and the way they are organized; there is a need to take into account the advice 
given by entrepreneurs and develop recommendations for the responsible ministries.    

s  Companies are dissatisfied with the quality of VET, yet they are not ready to invest in the training of professionals; 
thus, companies have to be made aware of the responsibility they should take instead of fully relying on public effort.   

s  Companies would be more responsive in providing apprenticeships, if public financing were allocated not only for 
insuring students against accidents, but also against third party liability and health problems.  

s  Companies expect that their apprentices are going to be suitably prepared and equipped not only with basic 
professional skills, but also with general and social skills.    

s  Companies are in favour of work-based learning which would promote them to participate in vocational education 
and training, since a company in that case has a chance to train the professionals they require.  

s  For companies it is important that VET teachers are aware of what happens in production. One of the solutions 
would be professional development of the teaching staff in companies where they could obtain further information 
about current industry issues, improve awareness of the specific features of the sector and familiarize themselves 
with state-of-art technologies.    

s  There are still institutions of vocational education that have irresponsible approach to apprenticeships, when 
the student fills out the required documentation, but is not interested in acquiring skills. Companies see such 
apprenticeships as a waste of time, and they are not motivating to further cooperation with the educational institution.     
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s  Providing for apprenticeships is a responsibility of both the school and the company; 
therefore, it is important to develop targeted and effective cooperation of both parties 
where the leading initiative can issue both from the educational institution or the company.

BEST PRACTICE 
Young People Familiarize Themselves with the Work Environment 

JSC Valmiera Glass participates in career week activities; offers summer jobs and 
volunteer internships for introducing students and young people to the work 
environment, familiarizing themselves with professions and stimulating their interest 
in acquiring one of the professions required by the company. During the career 
week the students can visit JSC Valmiera Glass to get an idea about the tasks and 
responsibilities associated with different professions. Volunteer apprenticeships give 
young people a chance to find out more about a profession, understand whether it 
suits their interests and acquire the experience required by the employer. Summer 
jobs are a chance for students and young people to earn some money and learn the 
skills associated with work and social life. 

JSC Valmiera Glass  

www.valmiera-glass.com/lv; latvia@valmiera-glass.com

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts
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Acquiring a Profession in a Company 
JSC Valmiera Glass and Valmiera Technical School are implementing a joint pilot project in 
work-based learning. Young people with secondary education have a chance to become 
professionals in textile production over a period of 1.5 years. The vocational subjects 
are acquired at Valmiera Technical School, while the company takes care of practical 
skills’ training. In the course of their studies, the students benefit from two grants: a 
grant from the European Social Fund and a grant paid by the company JSC Valmiera 
Glass. After they have acquired the programme, the young people are awarded a 3rd 
level qualification certificate allowing them to work for the JSC Valmiera Glass, for other 
Latvian textile companies, or continue with their education.       

Work-based learning enables the company to produce qualified specialists within a 
short time; they are able to start working at the company immediately after graduating 
the programme.  

JSC Valmiera Glass, Valmiera Technical School 

www.valmiera-glass.com/lv; latvia@valmiera-glass.com; www.vpvsk.lv; skola@vpvsk.lv;

Objectives and 
brief description 
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Initiator/ 
Implementer 

Contacts
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5.5. WORK-BASED LEARNING 
Proposals, reflections and conclusions drawn from the discussion
s  At present mainly large companies who have prior experience of providing apprenticeships participate in 

providing the work-based learning in Latvia. On a national level, there might be a need to think about the possibilities 
of involving small and micro companies which account for more than 98% of the total number of companies.

s  The Ministry for Education and Science (the Ministry) should do more to promote best practice in the implementation 
of work based learning and utilise various channels to ensure that the information is delivered both to schools and 
businesses. Many companies who would be prepared to participate are not aware of this opportunity.

s  According to the policy planning documents only 50% of the total number of students should be involved in the 
work-based learning by 2020. There is a risk that the level of qualification of the students not involved in work-
based learning will be lower because currently only the best students can participate in the work-based learning.

s  The positive aspect is that the Ministry has made a provisional allocation of resources for the improvement of 
the professional competences of tutors because high-quality implementation of the work-based learning is not 
possible without the training of apprenticeship tutors at schools and companies.

s  In order to encourage more active involvement of companies in the implementation of the work-based learning, 
support to companies would be required on a national level, for example, in the form of tax reliefs, improvement 
of the professional qualification of apprentice tutors, third party liability insurance for students, etc.

s  Universities which train students of technical specialities should include a pedagogy course in their curricula to 
enable the persons graduating from universities to supervise apprentices at companies and to work as teachers 
at institutions of vocational education.

s  At present the implementation of work-based learning is mainly implemented by using the funding of the European 
Social Fund. The state should consider the provision of long-term financing. 

s  The cooperation between the Ministry and the Latvian Chamber of Crafts should be improved because the long-
term experience of the Chamber in apprenticeship activities would be useful for the implementation of work-
based learning. Both students and apprenticeship tutors would benefit from this cooperation.

s  Currently work-based learning is only implemented within initial vocational education and training; however, 
the Ministry should consider the system as a whole for ensuring that work-based learning is also offered within 
further vocational education. 

s  In order to ensure more efficient cooperation between an educational institution and a company, both involved 
parties should evaluate their own gains and the gains of the cooperation partner in the short-term and long-term.
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BEST PRACTICE 
Students at Mazsalaca Join the Work-Based Learning Programme

Mazsalaca City Council, Mazsalaca Secondary School, and Ogre Technical School started 
a joint project of work-based learning in the academic year 2014/2015 by offering an 
opportunity to the students of Mazsalaca Secondary School to master the profession of 
a furniture carpenter, a hospitality service expert, or a clothing designer along with the 
general secondary education. 

The objective of the project is to provide vocational education and training close to 
home and to train competitive labour force for the companies of this region. This is the 
first education model of this form in Latvia and this could be a solution for maintaining 
secondary schools in rural regions.

Students study general education subjects at Mazsalaca Secondary School and 
vocational subjects at Ogre Technical School. Practical training is provided by employers 
in Mazsalaca district. During the apprenticeship period, students receive a scholarship 
from the company and its amount depends on the student’s attitude towards the work 
and the work quality.

Mazsalaca Secondary School, Ogre Technical School

www.mazsalacasvsk.skolam.lv; vidusskola@mazsalacasnovads.lv; www.ovt.lv; ovt@ovt.lv; 
www.mazsalaca.lv

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts
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Jelgava Real Estate Authority Provides Training for Young 
People in Housing Management  

Jelgava Real Estate Authority (JREA) and Jelgava Technical School signed 
a cooperation agreement on the implementation of work-based learning in 
autumn 2014. The cooperation was initiated by the JREA because the company has 
long-term experience and understanding what know-how and skills are required for a 
real estate manager. 

The programme Real estate trading and management was jointly developed. The objective 
of the cooperation is to train experts who can start working in housing management 
immediately following the completion of their training. The programme teachers are JREA 
employees. During their training, students receive scholarships provided by the JREA and 
the European Social Fund. The JREA provides jobs in the company for the best students.

It is planned to continue the cooperation by developing a training programme for 
housing management technicians.

Jelgava Real Estate Authority; Jelgava Technical School

www.nip.lv; info@jnip.lv; www. jelgavastehnikums.lv; info@jelgavastehnikums.lv

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts



32

5.6. QUALITY OF APPRENTICESHIPS, TRAINING OF 
TUTORS 
Proposals, reflections and conclusions drawn from the discussion
s  Schools and companies have to take into account that apprenticeship quality is affected not only by systemic factors, 

like policy planning documents, regulations, but also by the persons involved in the organisation of the apprenticeships.

s  In order to provide high-quality apprenticeship, it is important to know the duties and assignments of all the stakeholders, 
i.e. the school, the student and the company, during each of the three apprenticeship stages: before, during and after 
the apprenticeship. Parties should be motivated, interested to participate and open for cooperation.

s  The company and the school should have common goals to ensure that the apprenticeship supplements the skills 
and the knowledge mastered by the student at the school and provides possibilities for further development. 

s  Quite often the perceptions of schools and companies regarding high-quality apprenticeship differ, therefore it 
would be necessary to organise joint training for apprentice tutors from companies and schools to encouraging 
cooperation and harmonize understanding.

s  Schools should plan in a targeted manner for the professional development of school tutors providing work 
experience in companies to master modern technologies in a work environment and learn what skills employers 
expect from their students. 

s  At companies apprenticeships should be supervised by tutors with relevant preparation, professional competences 
and personal and pedagogical suitability. At present, training of apprenticeship tutors is based on company 
initiative, however, it should be regulated and organised within the framework of the VET system.

s  It would be necessary to create a national data base comprising information about high-quality apprenticeship 
companies as well as improve the exchange of information between educational institutions and companies 
regarding apprenticeship needs and offers. 

s  It is important to identify the existing best practice examples both in Latvia and elsewhere and to think about the 
ways of taking over and promoting these examples. On a national level there should be an award for the best 
companies providing high-quality apprenticeships.

s  A student should also be given an opportunity to participate in searching for an apprenticeship opportunity, and 
the school should evaluate the compliance with the apprenticeship programme. It is important that during the 
apprenticeship a student can master all the skills offered by the programme.

s  Quite often lack of finances prevent students from disadvantaged families to select suitable apprenticeship 
companies, because they are located far away from the school or home, and students have to undergo 
apprenticeship in companies that do not comply or partially comply with the apprenticeship programme.  

32
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s  The number of cases where apprenticeships in reality do not occur and just documents 
are filled in and signed should be eliminated. Both apprenticeship tutors and students 
tend to act in this way because neither the school, nor the company follows up the performance 
of the tasks included in the apprenticeship programme.

s  During recent years, several projects on the quality of apprenticeships were implemented in Latvia. Upon starting 
a new project, it would be necessary to take into account the practice of past projects, conclusions, recommendations 
and results achieved. The arrangement of the system would be much more efficient if the continuity was ensured.

s  The issues related to the organisation and the quality of apprenticeships should also be on the agenda of the 
organisations representing entrepreneurs. Companies should demonstrate more initiative in providing high-
quality apprenticeship possibilities.

BEST PRACTICE 
Cooperation of VET and Companies in Ensuring High-Quality Apprenticeships

Within Leonardo da Vinci transfer of innovation project VET-Enterprise Cooperation 
for Quality Assurance of VET Placements and Apprenticeships: Introducing Q-Placements 
Model a training methodology and support materials for the training of apprenticeship 
tutors was developed. For the first time a joint training for tutors from VET schools and 
companies was organized in four project partner countries.  

The objective of the project is to improve the quality of apprenticeships in vocational 
education by strengthening cooperation between VET institutions and companies and 
by developing the skills of tutors.

Latvian Chamber of Trade and Commerce, the National Centre for Education of Latvia, 
Training and Consulting Centre SIA Baltic Bright (Latvia), the Association of Institutions 
of Vocational Education MBO Raad (the Netherlands), the Vocational Education Institute 
(Slovenia) and the Chamber of Trade and Commerce of Terrassa region (Spain). 

http://qualityplacements.eu; vita.zunda@balticbright.lv 

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts
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High-Quality Apprenticeships for the Labour Market
Erasmus+ programme strategic partnership project High-quality apprenticeships for the 
labour market is being implemented by 12 partners from 4 EU countries. The objective 
of the project is to develop an efficient system for the involvement of employers in the 
provision of apprenticeships. For the purpose of creating this system new methods are 
tested within the project. The simulation game for young people If an apprentice was an 
employer is among such methods. Within the game young people can take the roles of 
employers and apprentices by simulating various situations where decisions need to be 
taken about the training of apprentices, remuneration, job offers and opportunities on 
the labour market. By this game information for in-depth studying of the apprenticeship 
system is obtained.

Employers’ Confederation of Latvia; Education and Employment Consultations, SIA 
Excolo Latvia; Association of Latvian Chemistry and Pharmacy Entrepreneurs, Vocational 
Education Competence Centre Riga Technical College; Olaine Mechanics and Technology 
College; Machine Building and Metal Works’ Association; Confederation of Employers 
of Lithuania; www.prakse.lv; Association of Free Trade Unions of Latvia; ibw Austria – 
Research & Development in VET; ABB Training Centre GmbH & Co.KG Heidelberg

www.lddk.lv; anna.pavlina@lddk.lv
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5.7. STRUCTURE OF THE LABOUR 
MARKET, DEMAND FOR SPECIALISTS AND 
THE ROLE OF SMALL COMPANIES 
Proposals, reflections and conclusions drawn from the discussion
s  The situation differs from sector to sector; therefore, balanced and coordinated interaction between the Ministries 

of Welfare, Economics and Finance is a prerequisite for a targeted distribution of allocations for specialist training 
in professions that the labour market demands.   

s  The forecast of the Ministry of Economics leads to conclude that there is going to be a lack of specialists with secondary 
vocational qualifications in the job market even after a 50:50 proportion is achieved among the learners.  One solution 
would be to increase the share of learners in VET institutions so as to reach a proportion of 40:60 in favour of VET.

s  The Ministry of Economics should analyse the fiscal impact in both the short-term and the long-term perspective 
in order to assess the contribution to GDP issuing from a learner with qualifications who can join the workforce 
immediately after completing his education, as compared to an individual who has for a long time been unemployed 
and has joined the labour market after retraining.  

s  Currently, introduction of work-based learning is funded by the European Social Fund, but that is only a temporary 
solution. The government has to implement the required funding and support measures for the system to operate 
on a sustainable basis. 

s  Companies need public financial support for providing high-quality apprenticeships. For most of the small 
and medium companies it means investing their own resources; therefore, they are not too eager to provide 
apprenticeships. Experience shows that receiving some support the number of companies willing to provide 
apprenticeships increases and the quality improves. 

s  Employment depends on a set of factors which include more than the education and professional competences 
of the students. For example, many skilled salespeople choose to leave their jobs because of low salaries and 
poor work conditions. Therefore, there is a need for a dialogue between the entrepreneurs and VET institutions 
focused on the competitiveness and attractiveness of a profession.  

s  The labour market needs comprehensively trained professionals; therefore, it is no less important to develop the 
interdisciplinary skill of the students, in parallel to developing their professional skills.   

s  As the network of institutions of vocational education and training is optimized, the demands for labour force in 
the regions should be taken into account in order to balance the education and training offered with the needs 
of the labour market.  
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s  Young people who have completed general secondary school education should be provided with a possibility to 
enrol in 1 or 1.5 year vocational programmes, since these programmes have proved to be useful in practice and 
secondary school graduates choose them readily.  

s  Companies should be encouraged to join industry associations for a better general awareness about the needs of 
the companies, since practice shows that the retraining and further education programmes implemented by the 
government do not always match the needs of employers.

s  Currently, there is only statistics about initial vocational education and training, while no data are being collected 
about the specialists trained in further vocational education programmes and the participation of individuals in 
professional development programmes. In the absence of such data, an impartial assessment of the demand for 
specialists, their contribution to economics and involvement in life-long learning is hardly possible.    

BEST PRACTICE
Cooperation Between College and Companies 

The Mechanics and Technology College of Olaine has developed good cooperation with 
companies of the chemical and pharmaceutical sector, and industry representatives 
are on the School Board. The companies of the Association provide the students with 
apprenticeships, and they also inform the college about the number of specialists 
required by companies. The information enables the educational institution to plan 
the enrolment numbers in a timely manner and avoid production of specialists in 
excess of labour market demands. 60–70% of the students from a college programme 
are employed in the companies already during apprenticeship. 30% of the students 
from secondary vocational education programme start working as soon as they have 
graduated from the vocational school. The results have been achieved due to effective 
cooperation between the school and the companies.  

Mechanics and Technology College of Olaine

www.omtk.lv; olaineskoledza@omtk.edu.lv

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts
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Training of Professionals in Response to Employer Demand
In response to the shortage of qualified specialists in the labour 
market, the Expert Council on Metal Works, Machine Building and 
Engineering came up with a proposal to the Rēzekne Technical School 
to develop and implement a vocational curriculum for training technicians in 
mechatronic systems. The Rēzekne Technical School plans to work on developing and 
implementing the programme together with the Engineering Department of the Rēzekne 
University of Applied Sciences which has state of art study laboratories and qualified 
teaching staff. The plan is to launch the curriculum in the academic year 2015–2016. 

Rēzekne Technical School 

www.rezeknestehnikums.lv; pasts@rezeknestehnikums.lv

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts

Photo: Jānis Saliņš
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5.8. FINANCIAL SUPPORT TO A STUDENT 
Proposals, reflections and conclusions drawn from the discussion
s  The scholarship amount set by the state in VET should be increased because part of the students comes from low-

income families and their scholarship is often the only source of income for the students. Surveys of students reveal 
that the amount of the scholarship is too low for covering transportation and accommodation costs; therefore, 
many students try to combine studies and work. As a result, their academic achievements and attendance, which 
are the main pre-conditions for receiving the scholarship, declines.

s  Changes in regulatory enactments regarding state support to families provide that the benefit shall not be granted for 
a child who has been admitted to the VET programme funded by the state or municipalities. Parents often choose the 
benefit because it is higher than the scholarship. If the student does not have poor grades, he/she should also receive 
the scholarship because this is considerable support for many families for enabling children to continue their education.

s  At present students can receive two types of scholarships, i.e. a government-funded and targeted scholarships. According 
to the observations made by educational institutions, targeted scholarships serve as motivation for students not to 
miss classes, to study better and to choose vocational education after completing basic education. There are grounded 
doubts that if targeted scholarships are no longer available, the admission results in VET will be lower, particularly in the 
regions, and the success rate of students will decrease, many young people will be left without any education.

s  The issue regarding student remuneration during apprenticeships has not been settled in the country and 
companies have to waste time for fighting bureaucratic obstacles in order to find a solution for paying a wage 
to apprentices. Many companies would gladly pay wages, however, if an employment contract is signed with an 
apprentice, the minimum wage, the vacation allowance and sickness allowance (if a student falls ill) has to be paid 
to the student. This is not convenient for an employer. 

s  Both educational institutions and companies consider that students should receive remuneration for their work 
during apprenticeship for better motivation, and companies should have a possibility to choose whether they 
will or will not pay a wage to apprentices. The amount of the remuneration may not be set by the law because 
the possibilities of companies differ. Not all the companies can pay remuneration for work; however, they can 
motivate the student by providing free meals, accommodation and transport. 

s  The employer should be aware of the regulations regarding the wage and safety at work and should consult the 
State Labour Inspection if there is a need because each individual situation needs to be evaluated. Companies 
should understand that the scholarship and the wages is not the same. 

s  The provisions of the Law on Safety at Work are applicable to students during their apprenticeship and they 
provide that the persons performing any work shall comply with all the requirements of safety at work. Individual 
means of protection have to be provided by the employer and not by the student.
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s  During the apprenticeship, a tripartite contract is concluded between the VET school, the 
employer and the student. If remuneration for work is provided for, an employment contract 
between the student and the employer should be concluded in parallel to the tripartite contract. 

s  Lately, a lot of resources have been invested for the improvement of the infrastructure of vocational 
educational institutions and the procurement of technologies. There should be national-level arrangements 
for improving admission rates at vocational educational institutions.

BEST PRACTICE 
Promotion of the Attractiveness of IVET

In August 2015, the ESF project: Promotion of the attractiveness of the initial vocational 
education implemented by the Ministry of Education and Science will be concluded. The 
objective of the project is to improve the attractiveness of initial VET programmes and to 
increase the share of young people who obtain vocational education and qualifications 
by granting targeted scholarships to students of the 1st to the 4th year. The total funding 
of the project exceeds EUR 49 million. The target group of the project is the students in 
initial vocational education and training.

The importance of targeted scholarships has been positively evaluated by teachers and 
students: the number of graduates of basic schools who select vocational education 
has increased, the success rates of students have improved, absenteeism and drop-
outs have decreased. Targeted scholarships are often the only source of income for VET 
students who come from low income families.

The Ministry of Education and Science implements the project in cooperation with the 
State Education Agency and VET institutions in Latvia.

The Ministry of Education and Science, the State Education Agency

www. izm.gov.lv;  www.viaa.gov.lv 

Objectives and 
brief description 

Initiator/ 
Implementer 

Contacts
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Company Support to Students 
In 2013, BUCHER MUNICIPAL SIA and Ventspils Technical College signed the Letter of 
Intent on the implementation of the work-based learning. On the basis of the Letter 
of Intent an agreement was signed providing for financial support to students. The 
parties agreed that the company will pay scholarships to students. The scholarships 
differ depending on the year of studies and the amount is increased every year. In order 
to receive the scholarship, a student may not be absent from work, has to perform 
apprenticeship assignments well and has to do his/her best to integrate with colleagues 
at work. The company pays for the mandatory health examinations of students, accident 
insurance, provides work clothes and individual means of protection.  

BUCHER MUNICIPAL SIA; Ventspils Technical College

www.bucherschoerling.com/en/; simona.grosa@buchermunicipal.com

www.pikc.lv; antra.garbena@pikc.lv
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5.9. TEACHING METHODS AND FORMAT IN 
VOCATIONAL EDUCATION AND TRAINING  
Proposals, reflections and conclusions drawn from the discussion 

s  When planning methodological work in the educational institution, it is important for the school management to 
ascertain what the needs and available resources are and together with the employers assess what has to be improved. 

s  In developing education programme, cooperation between VET institutions, companies and municipalities is 
important in order to assess whether there are sufficient resources for the implementation of the programme 
and provision of apprenticeships; and reactions should be prompt, if there is a need to modify the programmes.

s  When developing the curricula and implementing the learning process, schools have to cooperate with employers 
in order to understand the skills that contemporary young people need to acquire.

s  Educational institutions that offer the same qualifications should cooperate in developing their education programmes, 
so that the learning outcomes should be comparable and there might be a smooth transition of the student from one 
educational institution to another in case the student should wish to change the place of his studies.   

s  The present cycle for developing occupational standards and education programmes is much too long for 
adjusting to the rapid advancement of technologies; therefore industry associations have to take steps to ensure 
that the occupational standards are duly updated.  

s  Modular programmes are an economically efficient solution, since they enable the student to join the labour 
market as soon as he/she has acquired the basic module. The individual can further acquire the specific skills 
required directly at his workplace or continue with his studies to acquire another module.   

s  The task of the schools is to provide good command of the basic skills required within a profession; such an approach 
will make it easier for the student to adapt to the needs of the company and acquire the necessary additional skills. 

s  The choice of teaching methods is a critical factor, because students’ motivation, knowledge and skills differ. 
The methods chosen should develop critical thinking, problem solving, skills for finding and selecting relevant 
information. Teaching of professional and transversal competences should be integrated.  

s  The age of technological advancement requires that educators find a balance between traditional teaching 
methods and effective use of technologies.  

s  To know how to teach one should know what to teach, and there are skills that can only be learned by doing. There 
may be situations when theoretical knowledge provides the best starting point, and there may be other situations 
when practical skills come first. Given the considerable differences between learning and work environments, 
schools and companies should work together to prepare students for apprenticeship.  
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s  It is important for the teaching staff to develop their practical skills; for this reason they have to be provided with 
an opportunity to undergo in-company training. This could help the teaching staff to see their teaching methods 
from a different angle and improve their teaching skills.     

s  There is an on-going trend at schools that teachers show interest only in their own subject. Without the broader 
picture, the educational process becomes fragmented and the expected result is not achieved. Therefore, the 
school administration should ensure that the staff members have an opportunity to improve their cooperation 
and teamwork skills.      

s  To acquire new skills teachers do not necessarily need to attend courses; skills can be shared between the staff 
members working in the same educational institution. Schools should investigate and utilize the resources 
available in the school and in the local community.

s  The teaching staff is aging, and the older teachers do not find it easy to change their traditional methods of 
teaching and acquire new technologies. The Ministry of Education and Science should think about motivating 
young teachers to work in the system of VET.

BEST PRACTICE 
Modular Programmes in VET 

Modular VET programmes are an innovation in the ESF project Development of a 
sectoral qualifications system and improvement of the efficiency and quality of vocational 
education and training. Modular VET programmes are going to be developed for 
56 qualifications within 14 sectors of economy before September 2015. Modular 
programmes consist of a number of modules oriented towards learning outcomes. 
The new approach will enable VET to react more promptly to the labour market needs 
and enable students to be more flexible in their career development. The student will 
be able to join the labour market as soon as he/she has completed the first module or 
else choose to continue their studies in another module.     

State Education Development Agency; Employers’ Confederation of Latvia, Free Trade 
Union Confederation of Latvia; State Service of Education Quality  and National Centre 
for Education 

 www.viaa.gov.lv; sarmite.valaine@visc.gov.lv
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Exchange of Experience Encourages Improvements in 
Education Programmes

Within the framework of the cross-border project  Improvement of 
vocational education according to the needs of labour market (2017–2013) the 
Competence Centre for Vocational Education and Training Liepāja State Technical 
School together with partners from Latvia and Lithuania have carried out improvements  
in the education programme Style designer  as well as developed methodological materials 
and electronic tests in the vocational subjects of dress designing and modelling, basic 
sewing and clothes’ production technology. The materials developed can be used in 
several subjects; they illustrate interdisciplinary links and help the students to understand 
the importance of every separate subject in acquiring the profession. The materials have 
been developed through discussions with colleagues from the Klaipeda Dressmaking 
and Service Business School, specialists from the Liepāja sewing companies and other 
representatives from the sector. There has been a chance of sharing experience in 
order to identify market demand and the gaps in the curricula. Currently, staff from 
the Technical School are pursuing the activities started within the project; they make 
improvements in the curricula, and the study plans are adjusted accordingly. 

Liepāja State Technical School

http://www.lvt.lv; ligita.reimane@lvt.lv

Objectives and 
brief description 

Contacts

Initiator/ 
Implementer 
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5.10. CAREER ADVICE ISSUES AND ACCOUNTABILITIES  
Proposals, reflections and conclusions drawn from the discussion
s  Development of policies and strategies for career support should involve all stakeholders: policy makers, industry 

and employer representatives, educational institutions, municipalities, companies, non-government organizations, 
parents and teachers. Every stakeholder should be aware of his role and accountability.   

s  The national regulatory basis for career education is appropriate; however, there is a lack of funding for high-
quality implementation of the legal requirements. Only a small part of the educational institutions has tariff-based 
career education advisors, and most of them work on a part-time basis. The number of specialists prepared by 
institutions of higher education is sufficient, but there is a lack of work places. The Ministry of Education and 
Science should devote more effort to the management of the career education system.    

s  Career education is not a separate subject, but rather an integrated set of activities in the process of education, 
aimed at helping students to become aware of what they are able to do, what their interests are, what they would 
like to do and what personal qualities need to be developed to reach their goal. In order to help students plan 
their lives and work on improving them, career management skills need to be developed from an early age, and 
the process has to be pursued throughout every stage of education.    

s  Student choices in favour of one or another type of education are most frequently influenced by the decisions 
made by their parents; therefore, it is important to influence parental awareness of the opportunities offered by 
VET through changing stereotype thinking that the sole aim of vocational education is preparing students for the 
labour market.  

s  High-quality career education is impossible without employer participation, because career education may not be 
implemented solely within the school setting. To conceive an idea about a profession, the student should have a 
chance to become familiar with the real-life work environment and do some practical activities.    

s  There is a false assumption that students of vocational schools do not need any career education, because they 
have already made their choice. Statistics, however, proves that in the first years of vocational schooling many 
students drop out, and a large part of graduates do not pursue their profession. Career support enables young 
people to perfect their professional skills in a targeted way or to duly change their speciality if the profession turns 
out to be unsuitable or the student does not care for it.     

s  The career advisor at institutions of vocational education needs to know the industry in order to understand which 
profession might suit the student best.   

s  The teachers who act as career advisors may lack appropriate education. Absence of competence and insufficient 
understanding of career education may prevent them from providing the required support to students.   
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s  Sector associations would like to collaborate more closely with career advisors to 
inform them about the skills and personal qualities that are required by the professions 
within the particular industry. The task of schools would be to identify the students; whereas 
the industry could then devote targeted effort to those who are interested in the profession. 

s  There are companies that do not wish to support schools and be involved in organizing activities in career 
education. Companies might be more forthcoming, if educational institutions addressed the organizations 
representing them.

s  It may not be easy for institutions of vocational education and training to involve students from institutions of 
general education in career events, because within the framework where “money follows the students” every 
educational institution tries to provide a sufficient number of students for its own needs and is not interested in 
giving up its students to other schools. 

s  Vocational and general educational institutions should collaborate closely to help the potential students to find 
their way into the right speciality from among the professions on offer. That should provide a way for cutting 
down the number of young people who enter the VET system by chance.

Photo: Jānis Saliņš
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BEST PRACTICE 
Municipal Support for Summer Youth Employment

For the third year running the Rēzekne municipal institution Eastern Latvia Creative 
Service Centre Zeimuļs has launched a call for proposals for co-financing career and 
summer employment projects for young people. The aim of the tender is to support 
youth employment during the summer period, facilitate career development in the 
city of Rēzekne, raise the competitiveness of young people in the local job market and 
promote mutual dialogue, cooperation and exchange of ideas between the municipality, 
schools and entrepreneurs.  

Participation in the summer employment programme provides the students of the 
general and vocational educational institutions of Rēzekne with a chance to obtain 
their first work experience and develop a range of skills. The project participants are 
companies, organizations and institutions working in the tourist, culture, commercial 
services, teaching, informal education, technology, design, pharmaceuticals, public 
catering and service sectors.     

The principal benefits for the young people are: new knowledge, practical skills and work 
experience, a chance of meaningful activities in their leisure time and new contacts.  The 
employers consider this to be an excellent chance to share their work experience with 
young people, raise awareness about their profession and their company, and to find 
new employees for their companies.  

Rēzekne municipal institution Eastern Latvia Creative Service Centre Zeimuļs

www.zeimuls.lv; arpc@rezekne.lv

Objectives and 
brief description 

Contacts

Initiator/ 
Implementer 
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“Expert Day” in VET Institutions 
For more than a decade the association Siera klubs (Cheese Club) 
has been collaborating with the institutions of vocational education 
that train cooks, pastry-cooks and waiters. On a yearly basis, Siera klubs 
holds a series of Expert Day seminars in institutions of vocational education; during 
the seminars young people are familiarized with different cheese types, the range 
of varieties and their use in cooking. The Expert Day gives students a chance to meet 
cheese making experts from different regions and learn from the experience of the 
best cooks in Latvia.  

The event is aimed at promoting locally produced varieties of cheese and other dairy 
products through highlighting their best features and natural quality, as well as stimulating 
professional interest on the part of the vocational school students and bringing esteem 
to the catering sector professionals. Such events provide a learning environment with a 
difference, stimulate interest in entrepreneurship and introduce students to European 
Union support programmes for rural development; they convincingly show the role of 
professional improvement leading to success. 

Association Siera klubs

www.sieraklubs.lv; sieraklubs@inbox.lv

Objectives and 
brief description 

Contacts

Initiator/ 
Implementer 
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5.11. DEVELOPMENT OF MOTIVATION IN VOCATIONAL 
EDUCATION AND TRAINING
Proposals, reflections and conclusions drawn from the discussion
s  Students in different life situations may be motivated by a range of factors, while adults are responsible for helping 

young people to discern such factors.    

s  The family has an important role to play in building student motivation, and the school should further pursue the 
goal-oriented and positive approach stemming from the student’s family background. Particular attention should 
be devoted to students from disadvantaged families by offering them a range of support programmes.

s  Motivation should be developed across all stages of education, beginning with pre-school age. Issues of career 
education should be targeted at basic schools, so that students may choose a vocation appropriate to their abilities 
and interests. There should be a number of career education activities on offer, enabling the students to find out 
about different aspects of a range of professions and assess them. 

s  Career education should be pursued also during vocational education and training. The student is going to be 
motivated, if on commencing studies he/she is assured of having made the right decision and has understood the 
opportunities offered by the vocation selected. 

s  Schools should plan targeted adjustment measures which would help students to adapt to the new environment. 
Placing students in a work environment from the very start of their training would give them an opportunity to 
learn more about different jobs and try them out, which might lead to a better assessment of how appropriate 
their choices have been and, if necessary, help the young people to choose a different vocation. 

s  The professional development programmes for teaching staff should offer a variety of methods for individual 
work, since the teacher’s ability to offer personalised support to the student is an important factor for more 
successful adjustment of the young individual to the new environment and for preventing drop-outs. 

s  School practice shows that the range of available approaches and teaching methods should be used more 
extensively for the development of motivation, for example, professionally oriented summer camps, professional 
skills’ competitions, shadowing, guided tours to companies, career weeks.  

s  When choosing an educational institution, students are frequently motivated by the leisure time activities 
offered by the school; therefore, schools should think about high-quality offers in relation to interest education. 
Participation in interest education forms a sense of belonging to the school and develops skills that are useful for 
pursuing both studies and work.   
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s  Peer advice and example in many cases is more effective than the lessons taught by 
adults. For this reason it is recommended to develop a peer-mentorship movement at 
schools, student councils and similar initiatives.      

s  Both schools and companies have acknowledged that practical classes and apprenticeships in 
companies are the main motivating factor for the students not only for new skills’ acquisition, but also 
for finding out about their future prospects. Young individuals, who may have problems in acquiring theory 
at school, may be successful in accomplishing practical work-tasks. To stimulate students’ interest in acquiring 
theoretical knowledge, teachers should first investigate what practical skills and knowledge the students already 
have.    

s  Student motivation decreases if during apprenticeship the school or the company takes no interest in the young 
person, shows no trust and sets him/her tasks which are not related to the chosen profession. Reversal of such a 
situation requires improved communication and cooperation between the school, the student and the company.  

s  Motivation of the teaching staff is of no less importance than motivation of students. The present remuneration, 
social guarantees and available opportunities for professional development do not motivate young, creative and 
qualified professionals to work in VET institutions.
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BEST PRACTICE 
Developing Motivation in Young Individuals at Risk  

The association Dzīvesprieks (Joy to live) has been active in Latvia for more than 20 
years; its aim is to provide social care, social rehabilitation and vocational education and 
training for orphans and children without parental care, as well as young people from 
dysfunctional and risky families.

The organization accepts students after they have completed 9 years of schooling. The 
young people study in small groups. Teachers work with them on an individual basis 
through assessing their abilities, wishes and chances. The students are provided with a 
safe and healthy environment for acquiring practical skills and theoretical knowledge, 
and they have a chance to learn how to live a full-fledged and independent life. The first 
four months include adjustment measures and classes, when each student is introduced 
to the possibilities offered by the school, the vocation they have chosen and the out-of-
class activities. After the students have graduated, they are offered a chance to work in 
the partner companies of Dzīvesprieks, if they have qualified during the apprenticeship, 
or they are encouraged to continue with their studies.   

The results of the students of Dzīvesprieks stand out as proof that homeless young 
people who have no family support and expectations, may have a full-fledged life.    

Association Dzīvesprieks

www.dzivesprieks.lv; dzivesprieks@dzivesprieks.lv

Objectives and 
brief description 

Contacts

Initiator/ 
Implementer 
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Summer Camps
The Riga State Technical School organizes professionally oriented 
summer camps where young people acquiring the profession of 
woodworking technician can find out more about their future profession. The 
speciality is not popular among the students, and it is mostly acquired by those 
who have failed competition for other specialities. The camp lasts for two weeks, and 
the students have an opportunity to practice in woodworking workshop with state of art 
equipment under the supervision of skilled professionals. They can also improve their 
social skills by participating in sports activities, leisure time activities and culture events. 
Such camps promote interest about the profession, improve teacher and student 
relationships and raise self-esteem.    

The Riga State Technical School

www.rvt.lv; ieva.dorila@rvt.lv

Objectives and 
brief description 

Contacts

Initiator/ 
Implementer 
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5.12. INTERNATIONAL MOBILITY IN VET 
Proposals, reflections and conclusions drawn from the discussion
s  Mobility, if targeted and meaningful, is an effective form of learning. Mobility aims not only at acquiring professional 

skills, but also improving language skills, multicultural and social competences. Mobility is a benefit both to the 
hosting party and the mobile parties. 

s  Currently, mobility is basically funded by the EU. There is a need for a national strategy and government funding 
to increase the number of students and teachers involved in mobility. 

s  Institutions of education should have a strategic vision about how mobility can complement the school’s educational 
objectives. The role played by the school principal and his/her personal support is crucial. Mobility should refer not 
only to students, but also to the teaching staff and the school administration. It provides a chance for professional 
development, benchmarking and assessment. Learning benefits not only from good, but also from bad examples. 

s  All institutions of vocational education and training are not equally active in implementing mobility; therefore, to 
reach the EU goals there should be mechanisms for involving those schools that are passive. There is a need for 
national level seminars for project developers leading to information and professional development.   

s  Institutions of education would participate more actively in international cooperation, if school participation in 
international projects would be included as an assessment criterion in the accreditation procedure of educational 
institutions.  

s  Experience proves that schools that have project managers participate in international cooperation much more 
actively and purposefully; therefore, institutions of education should find ways to have a project manager on their 
staff who would be engaged on a full time basis in issues of international cooperation. 

s  The government should allocate funding for foreign language acquisition by teachers of vocational subjects. Such 
arrangements would allow a higher number of teachers to undergo in-company training in other countries and 
enable educational institutions to implement international programmes in Latvia.   

s  That would not always mean that teachers need to have in-company training outside Latvia, since Latvia hosts 
many international companies with state of art technologies and high standards of corporate culture. It is also 
useful to familiarize with the experience of our neighbours in the Baltic States.  

s  Similarly like in higher education, VET needs international programmes so that students from other countries 
could pursue their studies in Latvia. Currently, there are barriers to such possibilities resulting from legislation, 
lack of trust in the certificates issued in Latvia and lack of teaching staff that could implement such programmes.     

s  Involvement of an educational institution in international cooperation is a way of bringing esteem to the institution 
and encouraging potential students to choose the particular school.
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s  Institutions of vocational education and training may look for high-quality cooperation 
partners through industry associations, participation in the contact seminars organized 
by the State Education Development Agency, the EU project data bases and social networks. 
Mobility itself may serve as an initiative for new projects.

BEST PRACTICE 
From Business Idea to its Implementation

The aim of the Baltic Training Programme was to help VET students develop their business 
ideas in cooperation with companies outside Latvia, improve competitiveness in the 
chosen profession and find out more about the history, culture and economics of the 
states in the Baltic Sea region.    

The project was implemented by partners from Sweden, Latvia and Estonia. The students 
had to describe a business idea in order to participate. The young people who were 
most successful participated in training and were prepared for mobility in a company 
selected in one of the partner states to match their business plan. During mobility the 
young people were given a chance to develop their ideas with the help of a coach. Latvia 
had 25 young people in the programme; they underwent in-company training in Sweden 
and Estonia. Several participants have become young entrepreneurs with the help of the 
programme.  

The Baltic Training Programme was one of the strategic activities of the EU Baltic Sea 
Region in the 2007–2013 programming period.

Norden Association, Vidzeme Planning Region, Narva Centre for Vocational Education 
and Training  

www.norden.se; www.vidzeme.lv; www.nvtc.ee

Objectives and 
brief description 

Contacts

Initiator/ 
Implementer 
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Hansa VET Journeyman Travel
The Project Hansa VET - Hanseatic Tradition for VET: Mobility Strategies for Promoting 
Entrepreneurship Skills of VET Students aimed at improving the quality of VET students’ 
mobility by improving the skills of teachers in VET. The project was implemented by five 
partners: National Centre for Education (Latvia), Norden Association (Sweden), Training 
and Consulting Centre Baltic Bright (Latvia), the Hanseatic Parliament (Germany), Tartu 
VET Centre (Estonia), Kaunas Vytautas Magnus University (Lithuania).

The guidance material developed within the project HansaVET Journeyman Travel is a manual 
for VET mobility organizers and can contribute to more targeted preparation of students 
for mobility, encouraging their interest in entrepreneurship. 330 VET teachers from four 
states of the Baltic Sea Region participated in piloting of methodological material.  

National Centre for Education

www.visc.gov.lv; www.hansavet.eu

Objectives and 
brief description 

Contacts

Initiator/ 
Implementer 
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RECOMMENDATIONS
It takes responsibility from all stakeholders to provide high-quality VET and successful transition from education to 
the labour market.   

Institutions of vocational education and training should:

s  Improve cooperation with employers and make use of the advantages provided by the cooperation; 

s  Strive for education that ensures a state of art learning process by improving methodological effort and the 
professional competences of the teaching staff;  

s  Provide for accessible education and equitable chances for different target groups to obtain high-quality vocational 
education; 

s  Learn from the business environment by taking over the best practices in managing and organizing educational 
procedures.  

Companies and their representing organizations should:  

s  Become more actively involved in career support activities and supply information on labour market developments, 
the skills and professions required;

s  Participate in workforce education and training by providing high-quality apprenticeships and professional 
apprentice tutors for the students; 

s  Provide for support in managing the VET system: take part in developing occupational standards and education 
programmes, accreditation of VET institutions, developing of the content of qualification examinations and its 
assessment; 

s  Promote attractiveness of professional education by disseminating best practices and the success stories of the 
VET graduates. 

Students should:

s  Take responsibility for their personal growth and career development; 

s  Learn more about their profession and purposefully develop the skills required for the profession;  

s  Actively seek information about the different professions within the sector in order to choose the one that best 
suits their needs;  

s  Demand high-quality education from the educational institution and apprenticeship.
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Policy makers should:

s  Involve social partners in VET policy planning and implementation by seeing them as 
valuable and responsible partners; 

s  Improve the quality and attractiveness of vocational education and training by creating a state of art 
education in line with  the labour market needs and suitable for lifelong learning;   

s  Promote cooperation between educational institutions and companies;  

s  Develop a regulatory framework for involving companies in providing for apprenticeships and work-based 
learning and set out the arrangements for compensating the costs to companies. There is a need in high-quality 
training for apprentice tutors.  

s  More effective and efficient solutions should be found for insuring students during their studies and apprenticeship. 

Photo: Ieva Freiborne



PROJECT PARTNERS
National Centre for Education (VISC) is a public administration institution directly subordinated to the 
Minister of Education and Science responsible for the implementation of general, vocational and non-
formal career oriented education policy as well as state language policy. VISC primary responsibilities 
include: development of curricula and content for national assessment in general and vocational 
education; coordination of support system for students with special needs and for talented students; 
coordination of non-formal career oriented education, teacher professional development and state 
language proficiency testing.

www.visc.gov.lv

Employers’ Confederation of Latvia (LDDK) is the largest organisation that represents employers in Latvia. 
LDDK members employ 42% of Latvia’s employees. The LDDK was established in 1993. The LDDK is 
a socio-economic partner in negotiations with Parliament, the Cabinet of Ministers and the Free 
Trade Union Confederation of Latvia. The LDDK brings together and represents: 110 sector leaders – 
companies which employ more than 50 employees; 66 sector-based and regional business associations 
and federations; More than 5000 companies, among which 3036 are micro and small enterprises. 

www.lddk.lv

Latvian Chamber of Commerce and Industry (LCCI) is a non-governmental, voluntary organisation uniting 
Latvian companies of different sectors. The aim of the organisation is to create favorable business 
environment, to represent the economic interests of Latvia’s enterprises and to offer business 
promotion services. LCCI represents business interests through a dialogue with national and local 
governments and participates in the drafting of commercial legislation in Latvia. 

More than 1 270 Latvian companies and 59 industry associations, 6 business clubs of Latvian cities and 
14 other kind of business support institutions have been represented in LCCI from all economic sectors.

Regional offices of the association are operating in such major cities of Latvia as: Daugavpils, Jelgava, 
Jēkabpils, Liepāja, Valmiera, Ventspils, and Rēzekne.

www.chamber.lv 

Dynamic University is a consulting firm which provides strategic guidance and offers professional 
expertise to help institutions of all kinds achieve greater excellence, navigate change, and drive more 
powerful partnerships in Latvia and elsewhere in Europe.

Our team of independent experts conducts an in-depth market research, industry and institutional 
analysis and assessment, as well as develops and implements proposals and projects aimed at 
improving processes, attracting investments and developing services in line with the needs and 
requirements of the modern economy and society.

www.dynamicuniversity.eu


